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Abstract: 
Globalization stimulated demand for transnational higher education. However, little is known about 
how transnational programs can facilitate knowledge transfer between the partner universities—
something that is often implied in the partnership arrangement. For the purpose of this paper 
transnational programs will be limited to dual degree programs between Indonesian and Australian 
universities, which, in recent years have been rising. Nevertheless, the discussion and synthesis may 
have value to other transnational programs. Situating the knowledge transfer in the wider context of 
globalization of higher education and the current reforms in Indonesian education, the paper 
acknowledges the tension between the need to generate revenue and the ideals of facilitating 
knowledge transfer and capacity development for Indonesian universities. Drawing on a detailed 
review of research findings in the business and education sector literature, this paper presents a 
conceptual framework that may be used to analyze knowledge transfer between Indonesian and 
Australian universities. Such investigations delineate the significant drivers underlying transnational 
programs for supporting knowledge transfer. The proposed framework incorporates the types of 
knowledge, knowledge transfer mechanisms, and the processes. It also considers how the inter-
university antecedents may affect the potential for knowledge transfer between the universities. A 
discussion of how the framework may be used to implemented knowledge transfer concludes this 
paper.  
Keywords: Australian universities, Dual degree programs, Indonesian universities, Knowledge transfer 
 
I. Introduction: Global Trends, Bilateral Context 
Throughout the world the higher education (HE) landscape is changing. Various international 
agencies, such as World Trade Organization and The World Bank, underpinned by their view about 
the role of free trade and competition for the creation of prosperity, have propagated the neo-
liberal economy. The ensuing free trade agreements have made HE a service commodity (Mok, 2005; 
Scholte, 2005). Globalization fuelled by neo-liberalism has a very strong market-expansion 
orientation. Every sector of the society, including HE, is viewed as a market that can be expanded 
and commoditized (Yang, 2003). The General Agreement on Trade in Services (GATS) and the ASEAN-
Australia-New Zealand Free Trade Agreement (AANZFTA) include HE as an area of service trade to be 
liberalized (Calderon & Tangas, 2006; Department of Foreign Affairs and Trade, 2009b). As 
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signatories of GATS and AANZFTA, both Indonesia and Australia are influenced by these global 
changes.  
Against the above global changes, in particular, changes in the HE sector and the resulting bilateral 
partnership between universities in Indonesia and Australia, there is an opportunity for the growth 
of transnational programs. As two neighboring countries, Indonesia and Australia have a significant 
number of dual degree programs between their universities. Dual degree programs allow students 
to obtain degrees from both Australian and Indonesian universities for a single program of study; 
hence the name dual degree. They typically study initially for two years in Indonesia (home country) 
and then the final two years in Australia (host country) (Umboh, Kurniawan, Pascoe, & Wulansari, 
2007). Transnational programs are often advocated as an ideal means for universities in developing 
countries to improve their quality by acquiring knowledge from their partners in developed 
countries (Bashir, 2007; Vincent-Lancrin, 2007). However, there is little known about how the actual 
knowledge transfer (KT) between Indonesian and Australian universities may occur. 
While KT conceptual frameworks developed in the business sector are abundant, specific 
frameworks designed to analyze the KT between universities are limited (Li-Hua, 2007). This paper 
proposes a conceptual framework that specifically addresses the issue under consideration. It firstly 
analyses the impacts of globalization to the Indonesian HE and the operations of dual degree 
programs. It then elucidates the factors pertinent to inter-university KT. At the end of each section, a 
proposition in regards to the implications of the discussion for the development of an inter-
university KT conceptual framework is presented. After the conceptual framework is delineated, 
explanations of how the framework may be utilized conclude this paper. 
II. Driver of Internationalization of HE 
The literature suggests Managerialism and Commodification underpinned by the neo-liberal agenda 
are the key drivers of the Internationalization of HE. They provide a context in which the inter-
university knowledge transfer through transnational programs may take place, it is necessary to 
have some appreciation of these drivers and how they may situate Knowledge Transfer Potential 
(Currie & Vidovich, 2009; Mok, 2008). 
Managerialism is an ideology that encourages the application of private sector’s management 
practices and values to the management of public institutions, including universities (Deem, 2001; 
Schapper & Mayson, 2005). Characteristics of managerialism may include: the use of quantifiable 
standards to measure performance, adoption of corporate structures, and top-down management 
(Beerkens, 2010; Meyer, 2002). 
Commodification refers to “the treatment of higher education as a commercial commodity” which 
may be traded on the global market.  (Welch, 1988, p. 388). Students are perceived as universities’ 
customers and consumers of knowledge, so universities are actively pursuing them by utilizing 
marketing techniques (Adams, 2007; Schapper & Mayson, 2005). Besides actively selling their 
courses to potential students, another example of the commodification of HE is the 
commercialization of research findings to garner income for the universities. Universities influenced 
by commodification of education in terms of its financial returns  often risk becoming  highly 
competitive in securing the financial returns at the expense of other responsibilities(Welch, 1988). 
Due to managerialism and commodification, many universities around the world are governed by 
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similar principles as those used in the commercial world justifying the reference to various studies in 
the commercial sector to inform this paper (Altbach, 2008; Verger, 2007).  
The above two drivers of globalization are often associated with ‘internationalization of universities’ 
which is defined as: “the process of integrating an international, intercultural, or global dimension 
into the purpose, functions or delivery of postsecondary education” (Knight, 2003, p. 2). Universities 
may classify a variety of programs, ranging from foreign language teaching to international dual 
degree programs as their internationalization strategies (Knight, 2006). Among Indonesian 
universities, managerialism and commodification contribute to the internationalization of 
Indonesian universities as it is understood as a means to benchmark the quality of education and 
achieve better deliveries of HE services, such as, by modernizing the curriculum, the management of 
the university and the diversification of the university’s income source (Cannon & Djajanegara, 1997). 
The different stages of associations with the global trends of managerialism, commodification and 
internationalization between Indonesian and Australian universities suggest a need to understand 
the context of KT between them to maximize the outcome of transnational HE partnerships. 
Australian universities are significantly advanced in the implementation of managerialism, 
commodification and internationalization compared to Indonesian universities, with varying degrees 
of positive and negative results (Lyons & Ingersoll, 2010; Marginson & Sawir, 2006). As such, they 
have extensive knowledge about the success and pitfalls of implementing reforms along the lines of 
managerialism, commodification and internationalization which began in late 1980s. On the other 
hand, Indonesian universities only recently commenced major reforms in the organizational, 
financial and academic aspects of the university operations due to the granting of greater autonomy 
to several State universities  in 1999 (Susanti, 2011; Welch, 2011). Consequently, as the Indonesian 
universities embrace this reform, it is advantageous for them to acquire knowledge and experiences 
possessed by their Australian counterparts to avoid making similar mistakes and succeed in their 
reforms. It is important to note that not all of the Australian universities’ knowledge and strategies 
can be implemented in Indonesia due to cultural and structural differences between the two 
countries. For instance, knowledge regarding commercializing research findings that requires greater 
collaboration with the industry sector needs to be adjusted to the Indonesian context because the 
way in which the Indonesian industry sector is set up varies greatly from that of the Australian 
(Beerkens, 2011). Therefore, Indonesian universities need to be selective in determining which 
knowledge they require and can adjust to the Indonesian context. The current reforms in Indonesian 
HE, particularly through the internationalization of Indonesian universities, witness the emergence 
of dual degree partnerships between Indonesian and Australian universities, which provides an 
opportune context for the KT between universities in the two countries. 
Proposition 1: Indonesian universities may need to selectively seek transfer knowledge in regards to 
the implementation of managerialism, commodification and internationalization of HE from 
Australian universities through the dual degree partnership. 
III. Dual Degree Programs:  Challenges of Ideals and Realities 
While dual degree programs have often been depicted as the most ideal transnational programs in 
facilitating KT for the developing country universities, the expected KT may not always come into 
fruition due to the priority given to revenue generation through this process (Asgary & Robbert, 
2010; Bashir, 2007; Dunworth, 2008). One of the underlying assumptions behind KT may stem from 
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the view that developing countries’ universities lack quality to become an internationally recognized 
HE provider and thus requires KT from universities in developed countries (Huang, 2007; Vincent-
Lancrin, 2007). Since the emphasis on internationalization of HE, developing country universities, 
such as Indonesian universities, want to match the quality of their foreign partners and acquire 
international recognition. The opportunity to work together in developing curriculum and teaching 
methods, joint research and joint management of programs, are considered as processes that may 
facilitate KT for the benefit of Indonesian universities in the form of increased quality (Asgary & 
Robbert, 2010; Vincent-Lancrin, 2007).   
Despite the seemingly benevolent potential outcomes of dual degree programs, others voice 
concerns that the programs may not prioritize KT (Mohammedbhai, 2003; Nugroho, 2005). It is 
argued that because of the negative side of commodification of HE, the priority is given to profit 
maximization at the expense of academic quality and KT. For instance, the push for generating 
revenue through student recruitment in transnational education programs has been found to 
compromise the academic standards for admission and course delivery (Dunworth, 2008). 
Commodification may also erode altruistic forms of international cooperation between universities, 
including knowledge transfer, to mere profit-making enterprise (Mohammedbhai, 2003). 
In a study on a British link scheme in Brazil, Canto and Hannah (2001) found that British universities 
were more driven by the economic rationale to recruit students, while the Brazilian were drawn by 
the academic rationale in the form of joint research. As a result, the expected KT was compromised 
and may have not materialized. KT is more likely to take place when the universities involved have a 
genuine, mutual intention to do so (Eldridge & Wilson, 2003). There seems to be a contradiction 
between the reality and the rhetoric regarding KT in international partnership between universities. 
On one hand, there is a potential that KT may not take place when profit is the dominant rationale in 
dual degree programs because all resources may be used to maximize profit and insufficient 
attention may be allotted to the exchange of knowledge (Mohamedbhai, 2003). On the other hand, 
there is also a possibility to assume that KT still can take place among these dual degree programs, 
but it is strongly influenced by the capability of the programs to generate income for the partner 
universities (Vincent-Lancrin, 2007). These possibilities that result from the managerialism, 
commodification and internationalization of HE should be taken into account in developing a KT 
conceptual framework between Indonesian and Australian universities through dual degree 
programs, particularly because internationalization is predominantly viewed as an exercise of 
recruiting international students among Australian universities, resulting in the lack of intention of 
the Australian universities to share their knowledge to the Indonesian partners (Marginson, 2007). 
While limiting the extent of the KT between the partner universities, the lack of intention to engage 
in KT and the priority given to financial profit in dual degree program do not entirely cease the KT 
process (Walton & Guarisco, 2008). Therefore, it is necessary to develop an inter-university KT 
framework that takes into account the abovementioned complexity and lack of intention to utilize 
dual degree programs for knowledge transfer. 
Proposition 2: The operation of dual degree programs may be heavily influenced by the profit-
making rationale and the intention to engage in KT process among the partner universities may be 
limited. 
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IV. Inter-university Knowledge Transfer 
The following section draws on the KT literature from the commercial sector to allow us understand 
how KT may happen between universities in transnational HE partnerships. Knowledge transfer in an 
organizational context is “the process through which one unit is affected by the experience of 
another” (Argote & Ingram, 2000, p. 151). It is not identical to an exact replication of knowledge to a 
new context. In contrast, KT entails modification of the existing knowledge to a new organizational 
context to solve specific problems faced by the organization (Bauman, 2005; Foss & Pedersen, 2002). 
By focusing on KT, a university’s capabilities to generate its own knowledge are not precluded 
(Kumar & Ganesh, 2009). However, for a university that forms a partnership with another university, 
KT has the potential to improve its quality by acquiring new knowledge from the partner university 
(Khamseh & Jolly, 2008).  
The inter-university KT process itself involves three related constructs: knowledge type, knowledge 
transfer mechanism, and inter-university antecedents (Chen, 2010; Easterby-Smith et al., 2008). The 
first two of these constructs are strongly interrelated and form an inalienable unity within the 
knowledge transfer process itself (Chen, 2010). The last one can be perceived as the preconditions 
that facilitate the knowledge transfer process, hence the name antecedents (Easterby-Smith et al., 
2008).  
A. Conceptualization and Types of Knowledge 
Knowledge is a justified personal belief which is a result of a combination of experiences, personal 
values, personal characteristics and interactions with others (Alavi & Leidner, 2001; Courtney & 
Anderson, 2009). It is used to interpret, evaluate and incorporate new experiences and interaction in 
improving an individual or organization’s capacity to take informed action (Alavi & Leidner, 2001; 
Bauman, 2005). While knowledge can take the explicit form of curricula and teaching materials, it 
can also be more tacit such as teaching skills mastered by a lecturer, which can be more difficult to 
transfer than explicit knowledge (King, 2009; Nonaka & Takeuchi, 1995). Explicit knowledge is 
codifiable, overt and visible, whereas tacit knowledge is not readily articulated and codified because 
it is bound to the senses, intuition and a particular context (Alavi & Leidner, 2001). Nevertheless, 
tacit and explicit knowledge are not rigidly demarcated. Both dimensions may be present in any 
knowledge (Nonaka & Von Krogh, 2009). Taking the example of knowledge in curriculum design, 
understanding the principles of good curriculum design may be more explicit, but the knowledge on 
how to tailor the curriculum to suit the particular requirements and context of an Indonesian 
university is more tacit. Recognizing that all knowledge has different degree of tacit and explicit 
dimensions, the paper does not rigidly separate tacit and explicit knowledge and views that both 
tacit and explicit knowledge can be acquired through dual degree partnership. It takes into account 
that the knowledge is perhaps best transferred through a combination of KT mechanisms, 
delineated in the subsequent section (Jasimuddin & Zhang, 2009). 
Proposition 3: Both tacit and explicit knowledge may be acquired through dual degree partnership. 
B. Knowledge Transfer Mechanisms 
There are two KT mechanisms that correspond to the distinctions between tacit and explicit 
knowledge (Jasimuddin, 2008). Soft mechanism relies on personal contact and on face to face 
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interaction to convey mainly tacit knowledge from the sender to the receiver university, whereas 
hard mechanism may utilize information and communication technology (ICT) to convey explicit 
knowledge (Jasimuddin & Zhang, 2009). However, developments in ICT have created a hybrid of 
hard and soft KT mechanisms through means such as video-conferencing, blurring the distinctions 
between the two mechanisms (Courtney & Anderson, 2009).  
Research in inter-university KT indicates that each mechanism has distinct functions in the overall KT 
process (Courtney & Anderson, 2009; Napier, 2005). Soft KT mechanisms seem to be essential to 
build trust among the partners, while hard KT mechanisms can be utilized to establish operational 
processes to facilitate KT. Napier (2005) found KT between Vietnamese and American universities 
benefited more from soft KT mechanisms to initially gain trust among the partners. However, Napier 
also pointed out the importance of multiple communication channels, not just face-to-face 
interaction, because Vietnam was becoming more familiar with virtual communication means, and 
the cooperation between the universities was already mature and mutual trust was already built 
through the early face to face activities. Hence, subsequently, there was less need to have direct 
face to face interaction and hard KT mechanism could be used to carry on the KT process. Thompson 
(2006) studied internet-mediated networking among academics in four countries: Indonesia, 
Malaysia, Singapore and the United States, and found that internet-mediated communication still 
played a supplementary function in the acquisition and transfer of knowledge and that it did not 
replace other forms of KT, such as face-to-face interaction.  
The findings of the above noted studies suggest that the use of hard and soft KT mechanisms in 
Indonesian-Australian dual degree programs may be necessary. Aligning the type of knowledge with 
the transfer mechanism is important for university managers in planning KT. However, it is also 
important to take into account that all types of knowledge have both the tacit and explicit aspects 
(Nonaka, 1994; Nonaka & Von Krogh, 2009). Consequently, both the hard and soft transfer 
mechanisms should be made available for the staff members, and the newer hybrid mechanism 
should be explored to optimize the KT process (Jasimuddin, 2008; Jasimuddin & Zhang, 2009).  
Proposition 4a: Soft KT mechanism may be useful for building trust and transferring tacit knowledge, 
whereas hard KT mechanism may be useful for transferring explicit knowledge and continuing the KT 
process. 
Proposition 4b: Hybrid KT mechanism, such as teleconferencing, may have great potential to 
simultaneously transfer the knowledge and build trust through efficient and regular communication 
between the partners.  
C. Knowledge Transfer Process 
KT process can be distinguished into structured and unstructured processes based on the level of 
planning and intention involved (Chen & McQueen, 2010). Structured process is planned by both the 
receiver and sender universities. The structured KT process mainly transfers explicit knowledge, 
which may rely on the hard KT mechanism (Chen & McQueen, 2010). It involves initiation, 
implementation, ramp-up and integration stages (Szulanski, 1996; 2000). The initiation stage begins 
with identification of problem and desired knowledge. Once a problem is recognized, the Indonesian 
university can begin to search for the desired knowledge that can assist in solving the problem from 
the Australian partner. In the second stage, implementation, the Indonesian and the Australian 
7 
 
universities may engage in exchange of knowledge with the aim of adapting the new knowledge to 
the context of the Indonesian university and introduce it in an affable atmosphere for the staff 
members. In the ramp-up stage, the Indonesian university begins to apply the acquired knowledge 
and rectify any unexpected problems that may hamper the application of knowledge. Finally, in the 
integration stage, the transferred knowledge has been institutionalized through the production of 
manuals, standard operational procedures, organizational strategies, and databases (Crossan, Lane, 
& White, 1999). 
In the context of Indonesian-Australian university partnership, it is likely that the dual degree 
program started because of offers made by the Australian universities. Many Australian universities 
seek to expand their market presence in Asia to recruit more students (Healey, 2008), and in 
accordance with the Indonesian government regulation, they can only do that through  opening  
dual degree programs with Indonesian partners to access the local market (Macaranas, 2010). In 
such cases, the structured KT process may not take place as there is no prior explicit plan of making 
dual degree programs a means for facilitating KT. Hence, there is a greater likelihood that the KT 
process between Indonesian and Australian universities is more unstructured. 
Unstructured process is unplanned and can occur anytime serendipitously (Chen & McQueen, 2010). 
There are three types of unstructured KT process. First, it can take place by copying existing 
knowledge from external sources and applying it to local practices. The transferred knowledge may 
be derived from pre-existing knowledge sources, such as libraries, websites and archives. University 
staff members copy selectively the required knowledge by taking into account the conditions of their 
universities (Chen, 2010). For instance, an Indonesian academic may utilize a couple of suitable 
reading materials after looking at a curriculum of the Australian partner. Second, it is also possible 
that the transferred knowledge is not only copied selectively, but also adapted to the new context of 
the receiver university before being utilized (Chen & McQueen, 2010). Following the previous 
example, if the academic then enriches the reading materials by providing examples derived from 
the Indonesian local context, this fits with the adaptation description.  
Third, it is possible that the transferred knowledge is newly created by fusing the knowledge from 
the receiver and the sender universities. This fusion process occurs because there is no prior 
knowledge that can be copied and adapted. Therefore, staff members from each university combine 
their knowledge to create new knowledge that may be very different from the pre-existing 
knowledge known by each university. According to Chen (2010), the unstructured process may 
utilize both the hard and soft KT mechanisms. Continuing the above example, should the Indonesian 
academic discuss further about the inadequacies of the course materials to fit the Indonesian 
context with an Australian counterpart and then based on the discussion they jointly develop a new 
course material, the fusion process may have taken place. Thus, unstructured processes may be 
highly applicable in the context of inter-university KT between Indonesian and Australian universities 
as the intention to utilize dual degree program for KT may be minimal. This inter-university KT 
process, whether structured or unstructured, is facilitated by the inter-university antecedents 
(Easterby-Smith et al., 2008). 
Proposition 5: Unstructured KT process may be the most likely KT process in dual degree 
partnerships. 
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D. Inter-university Antecedents 
The inter-university antecedents, also referred to as inter-university dynamics, consist of social ties 
and power relations (Easterby-Smith et al., 2008; Van Wijk et al., 2008). Social ties can be perceived 
as the strength of relationship between individuals from the different organisations or units involved 
in the KT process (Hansen, Mors, & Løvås, 2005). Social ties build trust and minimize risk in the 
partnership (Becerra et al., 2008; Dhanaraj et al., 2004). Strong personal social ties can be a stronger 
determinant of success in KT process than national or institutional cultural similarities (Fielden, 2011; 
Mercer & Zhegin, 2011). As previously mentioned, the social ties between the partner universities’ 
staff members can be started with face-to-face interaction to build trust among them, followed by 
ICT-supported communication to further nurture the social ties and convey the knowledge without 
being hampered by the distant locations of the two partner universities (Napier, 2005).  
Power relations refer to the perceived degree of equality between the partner organisations in 
terms of their strength in influencing decision making (Ando & Rhee, 2009; Inkpen & Beamish, 1997). 
The general perception is that developing countries universities are always lower than the 
universities from developed countries. This often undermines the relationships between the 
partners and disrupts the KT process as the Australian university may perceive that it faces a risk that 
KT to the Indonesian partner erodes its competitive advantage (Heiman & Nickerson, 2004). Hence, 
the Indonesian universities need to minimize and moderate the gap in power relations, which can be 
achieved by strengthening the social ties with their partners (Ando & Rhee, 2009; Muthusamy & 
White, 2005). The universities’ staff members who trust each other and have good social ties may 
have lesser likelihood to impose unacceptable requests to the partners as they have understood 
each other and have good communication (Fielden, 2011; Matzler, 2011). Therefore, there is a 
strong connection between the strength of the social ties and the equality of the power relations. 
Proposition 6: Positive social ties and equal power relations foster greater potentials for knowledge 
transfer. 
V. Inter-university Knowledge Transfer Framework 
Based on the above propositions and discussions, a knowledge transfer conceptual framework can 
be developed and some explanation of how the framework may be utilized can be presented. Figure 
1 provides a graphic illustration of the inter-university KT conceptual framework. At the top, 
globalization through the notions of managerialism, commodification and internationalization, at a 
macro level, influences the inter-university knowledge transfer process and the operations of dual 
degree programs. It also provides the need to facilitate KT between Indonesian and Australian 
universities. At the center of the framework is the unstructured inter-university KT process, depicted 
by the bold-faced circle, which is interconnected with three circles. Each of them represents: types 
of knowledge, KT mechanism and inter-university dynamics. The types of knowledge and KT 
mechanisms form an integral part of the inter-university KT process, whereas the inter-university 
dynamics are facilitators of inter-university KT process. Two bidirectional arrows connect the 
knowledge transfer process with the boxes representing the Indonesian and Australian universities. 
These arrows signify the potential bidirectional knowledge transfer between the universities (Mercer 
& Zhegin, 2011; Sidhu, 2006). This conceptual framework encapsulates the above discussion of inter-
university KT and its related constructs and provides a meaningful depiction of the complexity 
involved in analyzing knowledge transfer between universities through dual degree programs.  
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Figure 1. Inter-university knowledge transfer conceptual framework. 
To provide a tangible example of how the framework can be utilized in an empirical study, the 
following paragraphs discuss the curriculum knowledge transfer in dual degree programs. There are 
two possibilities of curriculum arrangement in dual degree programs. First, it is possible that the 
curriculum is jointly developed by the partner universities in dual degree programs (Asgary & 
Robbert, 2010; Delisle, 2009). Second, the curriculum may not be jointly developed; rather, the 
partner universities validate each other’s curriculum (Bennell & Pearce, 2003; Li, Faulkner, & Yan, 
2011; Mercer & Zhegin, 2011). In validation, the partner universities already have their own 
curriculum in the same discipline. When they form dual degree agreements, they agree that the 
curriculum or some parts of the curriculum have similar contents and equal quality so that they can 
be endorsed by each other, resulting in the granting of dual degrees. For example, the Indonesian 
university has its own electrical engineering curriculum which is deemed of equal quality and 
comparable content with its Australian counterpart and vice versa. Therefore, after finishing the first 
two years in Indonesia using the Indonesian university curriculum, the student can continue the rest 
of the studies at the Australian partner university using the comparable Australian university 
curriculum to obtain a dual degree. 
Joint development and validation of curriculum allow knowledge to be transferred through dual 
degree programs. In validation, while comparing the content of each other’s curriculum, the partner 
universities engage in intensive communication to understand each other’s curriculum. They 
become aware of their curriculum’s strengths and weaknesses and, consequently, may rectify the 
content of their curriculum in light of the partner’s suggestion. Hence, the transferred knowledge is 
related to developing a robust content of the curriculum (Coate, 2009). In joint development of 
curriculum, the partner universities may gain knowledge in curriculum design, which incorporates 
several different aspects as noted by Stefani (2009). Stefani argues that  curriculum design 
incorporates several steps: 1) determining the general aims of the course; 2) determining the 
learning outcomes; 3) planning the assessment; 4) planning the content of curriculum; 5) planning 
Unstructured KT 
Processes 
• Copying 
• Adapting 
• Fusing 
 
Types of 
knowledge 
• Tacit 
• Explicit 
KT Mechanisms 
• Soft 
• Hard 
    Inter-
university 
dynamics 
• Power 
relations 
• Social ties 
Indonesian 
university 
 
Australian 
university 
 
 
 
10 
 
the teaching/learning methods; 6) compiling resources and reading materials; 7) planning the 
evaluation of the course to improve it. When dual degree programs’ curriculum is jointly developed 
by the universities, the exchanged knowledge may incorporate all of the aforementioned steps. 
Consequently, the Indonesian university may gain a sustainable capacity to design curriculum not 
just for that particular dual degree program as the knowledge about curriculum design can be 
applied to other related programs. This may be more sustainable than a single instance of improving 
the content of curriculum in a particular field of study after a validation process. 
In order to investigate the curriculum knowledge transfer, it is necessary to firstly clarify the 
arrangement of the dual degree programs. Analysis on the negotiation process for the dual degree 
program arrangement may also provide a basis to probe deeper into the inter-university dynamics 
between the partner universities. As previously mentioned, the arrangement of the programs may 
determine the type of knowledge that can be transferred and the knowledge transfer process that 
can take place through the partnership (Heffernan et al., 2010; Yang & Yao, 2007). The joint 
development of curriculum may facilitate the transfer of not only the knowledge regarding the 
content of the curriculum but also the knowledge of curriculum design, which can be more tacit. 
Whereas, the validation of curriculum may only facilitate the transfer of the more explicit content 
knowledge of the curriculum. The unstructured KT process may take place in both the joint-
development and the validation of the curriculum. In joint-development, curriculum experts from 
the Australian and Indonesian universities may come together to discuss the new curriculum for 
their dual degree programs, which differs from the curricula they have used in their respective 
universities. They engage in intensive communication to develop the new curriculum, through both 
hard and soft KT mechanisms. If there has not been any prior plan to utilize joint development of 
curriculum for knowledge transfer, this can be seen as an unstructured fusion process (Chen & 
McQueen, 2010).  
The validation process is normally chosen because it is easier to conduct and requires less discussion 
than the joint-development of curriculum (Gilbert & Gorlenko, 1999). Thus, there is normally no 
prior plan to use validation to facilitate knowledge transfer. The unstructured KT may take place by 
simply reading the partner university’s curriculum and then copying or adapting some of the content 
of the partner’s curriculum. Provided that the knowledge is eventually utilized by the Indonesian 
university staff members for the university’s curriculum, this can be said as a valid knowledge 
transfer (Chen, 2010).  
The negotiation process that leads to the establishment of dual degree programs selection of joint 
may already indicate the power relation situation of the partner universities. By recounting the 
process leading to the decision to choose joint development or validation of curriculum and the 
initial rationales of each partner university to open dual degree programs, it is possible to see which 
university is more dominant (Mercer & Zhegin, 2011; Gilbert & Gorlenko, 1999). The dominant 
university most likely can choose the curriculum arrangement that it wants, while the less dominant 
university may have to follow the demand of the dominant partner (Gilbert & Gorlenko, 1999). To 
mitigate the possibility of failure in the partnership due to unequal power relations, the staff 
members of the universities involved need to have strong personal trust and social ties to forbear 
the possible uneasiness of unequal power relations at the earlier stage of the partnership. As the 
partnership matures and the knowledge transfer continuously develops the capacity of the less-
dominant partner, the power relations may become more equal (Walton & Guarisco, 2008).  
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The discussion in this section has provided some assumptions about the curriculum knowledge 
transfer. Based on the conceptual framework, due to the influence of managerialism, 
commodification and internationalization of HE, universities may have little interest to conduct KT. 
As a result, the KT may take place through the unstructured KT process. The unequal power relations 
between the partner universities can be minimized by strengthening social ties between the staff 
members (Easterby-Smith et al., 2008), and the type of knowledge transferred is influenced by the 
arrangement of the dual degree program (Gilbert & Gorlenko, 1999). Moreover, the soft and hard KT 
mechanisms are both necessary to enable the transfer of knowledge between the partner 
universities. Overall, the framework provides a systematic and integrated approach to analyze the KT 
through dual degree partnerships. This framework can also be utilized to analyze other knowledge 
transfer cases, such as the teaching-learning approach and the management of academic programs. 
VI. Conclusion 
Globalization of HE has posed challenges to the management of universities as well as provided 
opportunities for the knowledge transfer between them. While Indonesian universities only recently 
began to implement managerialism, commodification and internationalization of HE, Australian 
universities have to some extent successfully implemented them. This creates an opportunity for 
Indonesian universities to learn from their Australian counterparts through the growing 
transnational partnerships. Nevertheless, the negative sides of the HE globalization can also create 
tensions in the dual degree programs, between utilizing them for facilitating KT and making the most 
financial profit out of them. 
As can be observed from the propositions brought forward in this paper and the accompanying 
conceptual framework, KT process through dual degree programs may be more unstructured than 
structured given the arrangement of dual degree programs that may not be intended to facilitate KT. 
Whereas both tacit and explicit knowledge can be transferred through the soft and hard KT 
mechanisms, the implementation of the inter-university KT process is influenced by the inter-
university dynamics between the partnering universities.   
While providing a systematic and integrated approach to analyze the knowledge transfer, the inter-
university KT framework requires some further delineation by examining a more tangible knowledge 
transfer example. The transfer of curriculum knowledge through dual degree programs has been 
discussed and some main assumptions regarding the implementation and analysis of knowledge 
transfer have been presented. Pertinent to the analysis of the curriculum knowledge transfer 
through dual degree program is understanding the arrangement of dual degree partnership that 
may differ from one partnership to the other. It is expected that this proposed theoretical 
framework can be a useful tool to guide further empirical studies into the knowledge transfer 
between Indonesian and Australian universities through dual degree programs. Researchers from 
other contexts may also utilize the framework to investigate the KT processes in their universities 
which have comparable transnational program arrangement.  
